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Roadmap

What do we mean when we say EMI?

The challenges of EMI.

How can we add value in the EMI environment?

Some lessons from the research literature.

Conclusion and questions.



At the intersection of content and language

• cognitive academic language learning approach (Chamot & O'Malley, 1987)

• content-area language instruction (Cantoni-Harvey, 1987)

• content-based instruction (CBI)

• content-based second language instruction (Brinton, Snow & Wesche, 1989)

• dual language instruction; enriched education (Cloud, Genesee, & Hamayan, 2000)  

• sheltered content instruction (Echevarría & Graves, 1998)

• sustained content teaching (Pally & Bailey, 2000)

• theme-based and adjunct language instruction (Brinton, Snow, & Wesche, 1989) 

• content and language integrated learning (CLIL)

• English-medium instruction(EMI)

• immersion



Integrating Language and Content: Contrasting Approaches

Immersion is "a form of bilingual education that aims for additive
bilingualism by providing students with a sheltered classroom
environment in which they receive at least half of their subject-matter
instruction through the medium of a language that they are learning as
a second, foreign, heritage, or indigenous language.” (Lyster, 2007)

"CLIL is about using a foreign language or a lingua franca, not a second
language. Students will encounter the language of instruction mainly in
the classroom, since it is not regularly used in the wider society they
live in.” (Dalton-Puffer & Smit, 2013)

EMI is "The use of the English language to teach academic subjects in
countries or jurisdictions where the first language (L1) of the majority
of the population is not English.” (Dearden, 2015)



Contrasting ICL

IMMERSION CLIL
(post-secondary)

EMI

support for L1 ● ●

support for English (or other L2) ● ●

curricular objectives for language leaning ● ● ?

curricular objectives for subject learning ● ● ●

aspirations of language development ●

(cf. Pecorari & Malmström, 2018)







"Alla kan ju engelska.“
(After all, everyone can speak English.)



What’s challenging about EMI?

• Students are less motivated (Li and Wu, 2017).

• It takes more time and effort (for students and teachers) (Aguilar & Rodríguez, 

2012; Helm & Guarda, 2015; Li & Wu, 2017; Vinke, Snippe, & Jochems, 1998).

• Less material is covered in class (Dafouz et al., 2007; Li & Wu, 2017; Zonneveld, 1991, 

cited in Vinke et al., 1998).

• Students refuse to engage with assigned reading (Pecorari et al., 2011; Ward, 2001).

• Students (or teachers) lack the necessary skills in English (Dafouz et al., 2007; 

Flowerdew & Miller, 1996; Fortanet-Gómez, 2012; Helm & Guarda, 2015; Jensen & Thøgersen, 
2011; Jensen et al., 2011; Jensen, Denver, Mees, & Werther, 2013; Li & Wu, 2017; Miller, 2007; 
Tange, 2010; Tatzl, 2011; Vinke et al., 1998; Vinther & Slethaug, 2015).



What’s challenging about EMI?

• Teachers experience difficulty in being spontaneous (Helm & Guarda, 2015; Tange, 

2010; Vinke et al., 1998) or using humour (Flowerdew & Miller, 1997; Tange, 2010).

Students, in their turn, may be more likely to sit in the classroom passively 
and quietly rather than being active participants (Li & Wu, 2017; Miller, 2007; Tatzl, 

2011; though some of the students in Dafouz et al., 2007, dispute this).

• There may be a threat to local languages, either by causing a loss of 
prestige or of domain (Fortanet-Gómez, 2012; Jensen & Thøgersen, 2011; Phillipson, 2006; 

Sercu, 2004) or because students lose the opportunity to hone their academic 
or professional literacy skills in their L1 (Li & Wu, 2017).



What do we do about it?
Can we turn our 

students, or ourselves, 
into proficient English 
speakers over night?

Can we choose 
not to do EMI? 

Can we choose to 
cover less content?



Some ideas from the research

• Select key points to emphasise them.

• Use slides for structure, with minimal, targeted text.

• Prepare lists of key vocabulary and terminology.

• Increase redundancy of new terms.
(Airey, 2011)

Address the EMI paradox head-on: 

every teacher is a language teacher. 



• Acknowledge students’ belief that EMI demands more of them.

• Have realistic and appropriate expectations of language use.

• English as a lingua franca is functional (Björkman, 2008).
(Pecorari et al., 2011)

Abandon the native speaker model.

Some ideas from the research



• Use multilingual strategies (Creese & Blackledge, 2010; Van der Walt, 2013).

• Provide bilingual lists of terms?

• Introduce terms in two languages?

• Permit question-asking in Cantonese?

• Assign reading in Cantonese?

Embrace translanguaging pedagogies.

Some ideas from the research



• Acknowledge the time constraints (Hincks, 2010) and work around them.

• Prioritise content (Airey, 2011).

• Be clear that classroom coverage doesn’t define the parameters of 
assessment (cf. Pecorari et al., 2011).

Flip the classroom.

Some ideas from the research



What would it take. . . 

. . . for every teacher to be a language teacher? 

• A willingness to engage with language questions.

• Cross-subject collaboration.

. . . to abandon the native-speaker model?

• An acceptance of lingua franca English.

. . . to incorporate multilingual strategies?

• Abandoning the native speaker model.

• Identifying appropriate strategies for the context.

. . . to flip the classroom?

• A sense of agency in students.

• Clear administrative objectives to avoid mission creep.



THANK YOU FOR YOUR ATTENTION!

ANY QUESTIONS?



Aguilar, M., & Rodríguez, R. (2012). Lecturer and student perceptions on CLIL at a Spanish university. International Journal of Bilingual Education and 
Bilingualism, 15(2), 183–197. https://doi.org/10.1080/13670050.2011.615906

Björkman, B. (2008). ‘So where we are?’ Spoken lingua franca English at a technical university in Sweden. English Today, 24(02). 
https://doi.org/10.1017/S0266078408000187

Brinton, D., Snow, M. A., & Wesche, M. B. (1989). Content-based second language instruction. New York: Newbury House Publishers.

Cantoni-Harvey, G. (1987). Content-area language instruction: approaches and strategies. Reading, Mass: Addison-Wesley.

Chamot, A. U., & O’Malley, J. M. (1987). The Cognitive Academic Language Learning Approach: A Bridge to the Mainstream. TESOL Quarterly, 21(2), 227. 
https://doi.org/10.2307/3586733

Cloud, N., Genesee, F., & Hamayan, E. (2000). Dual language instruction: a handbook for enriched education. Boston, Mass.: Heinle & Heinle.

Creese, A., & Blackledge, A. (2010). Translanguaging in the bilingual classroom: A pedagogy for learning and teaching? Monder Language Journal, 94(1), 103–115.

Dafouz, E., Núñez, B., & Sancho, C. (2007). Analysing Stance in a CLIL University Context: Non-native Speaker Use of Personal Pronouns and Modal Verbs. 
International Journal of Bilingual Education and Bilingualism, 10(5), 647–662. https://doi.org/10.2167/beb464.0

Dalton-Puffer, C., & Smit, U. (2013). Content and Language Integrated Learning: A research agenda. Language Teaching, 46(04), 545–559. 
https://doi.org/10.1017/S0261444813000256

Dearden, J. (2015). English as a medium of instruction – a growing global phenomenon. 40.

Echevarría, J., & Graves, A. W. (2011). Sheltered content instruction: teaching English language learners with diverse abilities (4th ed). Boston: Pearson.

Flowerdew, J., & Miller, L. (1992). Student Perceptions, Problems and Strategies in Second Language Lecture Comprehension. RELC Journal, 23(2), 60–80. 
https://doi.org/10.1177/003368829202300205

Fortanet-Gomez, I. (2012). Academics’ beliefs about language use and proficiency. In AILA Review: Vol. 25. Integrating content and langauge in higher education: 
Gaining insights into English-medium instruction at European universities (pp. 48–63). Amsterdam: John Benjamins.

Hincks, R. (2010). Speaking rate and information content in English lingua franca oral presentations. English for Specific Purposes, 29, 4–18. 
https://doi.org/10.1016/j.esp.2009.05.004

Jensen, C., & Thøgersen, J. (2011). Danish University lecturers’ attitudes towards English as the medium of instruction. ResearchGate. Retrieved from 
https://www.researchgate.net/publication/289971842_Danish_University_lecturers'_attitudes_towards_English_as_the_medium_of_instruction

Jensen, C., Denver, L., Mees, I. M., & Werther, C. (2011). Students’ and teachers’ self-assessment of English language proficiency in English-medium higher 
education in Denmark: a questionnaire study. In B. Preisler, I. Klitgård, & A. H. Fabricius (Eds.), Language and learning in the international university: from English 
uniformity to diversity and hybridity. Bristol ; Buffalo: Multilingual Matters.

Jensen, C., Denver, L., Mees, I. M., & Werther, C. (2013). Students’ attitudes to lecturers’ English in English-medium higher education in Denmark. Nordic Journal 
of English Studies, 13(1), 87–112.

Helm, F., & Guarda, M. (2015). “Improvisation is not allowed in a second language”: A survey of Italian lecturers’ concerns about teaching their subjects through 
English. Language Learning in Higher Education, 5(2). https://doi.org/10.1515/cercles-2015-0017

References

https://doi.org/10.1080/13670050.2011.615906
https://doi.org/10.1017/S0266078408000187
https://doi.org/10.2307/3586733
https://doi.org/10.2167/beb464.0
https://doi.org/10.1017/S0261444813000256
https://doi.org/10.1177/003368829202300205
https://doi.org/10.1016/j.esp.2009.05.004
https://www.researchgate.net/publication/289971842_Danish_University_lecturers'_attitudes_towards_English_as_the_medium_of_instruction
https://doi.org/10.1515/cercles-2015-0017


Li, M.-Y., & Wu, T.-C. (2017). Creating an EMI program in International Finance and Business Management. In W. Tsou & S.-M. Kao (Eds.), English as a medium of 
instruction in higher education: implementations and classroom practices in Taiwan. Singapore: Springer Nature.
Lyster, R. (2007). Learning and teaching languages through content: a counterbalanced approach. Amsterdam: John Benjamins.
Macaro, E., Akincioglu, M., & Dearden, J. (2016). English medium instruction in universities: A collaborative experiment in Turkey. Studies in English Language 
Teaching, 4, 51–76.
Malmström, H., Pecorari, D., & Gustafsson, M. (2016). Coverage and development of academic vocabulary in assessment texts in English medium instruction. In 
S. Göpferich & I. Neumann (Eds.), Developing and Assessing Academic and Professional Writing Skills (pp. 45–69). Frankfurt: Peter Lang.
Maricic, Pecorari & Hommerberg, 2017
Mežek, Š. (2013). Multilingual reading proficiency in an emerging parallel-language environment. Journal of English for Academic Purposes, 12(3), 166–179. 
Mežek, Š., Pecorari, D., Shaw, P., Irvine, A., & Malmström, H. (2015). Learning subject-specific L2 terminology: The effect of medium and order of exposure. 
English for Specific Purposes, 38, 57–69. 

Miller, L. (2007). Issues in lecturing in a second language: lecturer’s behaviour and students’ perceptions. Studies in Higher Education, 32(6), 747–760. 
https://doi.org/10.1080/03075070701685163
Pally, M., & Bailey, N. (Eds.). (2000). Sustained content teaching in academic ESL/EFL: a practical approach (1st ed). Boston: Houghton Mifflin.

Pecorari, D., Shaw, P., Malmström, H., & Irvine, A. (2011). English Textbooks in Parallel-Language Tertiary Education. TESOL Quarterly, 45, 313–333. 
https://doi.org/10.5054/tq.2011.247709
Pecorari, D., & Malmström, H. (2018). At the Crossroads of TESOL and English Medium Instruction. TESOL Quarterly, 52(3), 497–515. 
https://doi.org/10.1002/tesq.470

Phillipson, R. (2006). English, a cuckoo in the European higher education nest of languages? European Journal of English Studies, 10(1), 13–32. 
https://doi.org/10.1080/13825570600590846
Shaw, P., and McMillion, A. (2008). "Proficiency effects and compensation in advanced second-language reading." Nordic Journal of English Studies, 7, 123-143.

Tange, H. (2010). Caught in the Tower of Babel: university lecturers’ experiences with internationalisation. Language and Intercultural Communication, 10(2), 
137–149. https://doi.org/10.1080/14708470903342138

Tatzl, D. (2011). English-medium masters’ programmes at an Austrian university of applied sciences: Attitudes, experiences and challenges. Journal of English 
for Academic Purposes, 10(4), 252–270. https://doi.org/10.1016/j.jeap.2011.08.003

Van der Walt, C. (2013). Multilingual Higher Education: Beyond English Medium Orientations. Bristol: Multilingual Matters.

Vinke, A. A., Snippe, J., & Jochems, W. (1998). English-medium content courses in Non-English higher education: A study of lecturer experiences and teaching 
behaviours. Teaching in Higher Education, 33(3), 383–394.

Vinther, J., & Slethaug, G. (2015). Perceptions and identity for non-native speakers of English in an English-medium university environment. In A. H. Fabricius & 
B. Preisler (Eds.), Transcultural interaction and linguistic diversity in higher education: the student experience (pp. 234–254). Basingstoke: Palgrave Macmillan.

Ward, J. (2001). EST: Evading scientific text. English for Specific Purposes, 20, 141–152.

References

https://doi.org/10.1080/03075070701685163
https://doi.org/10.5054/tq.2011.247709
https://doi.org/10.1002/tesq.470
https://doi.org/10.1080/13825570600590846
https://doi.org/10.1080/14708470903342138
https://doi.org/10.1016/j.jeap.2011.08.003

